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Introduction 
 
Assessment is at the heart of teaching and learning.  Assessment provides 
evidence to guide teaching, learning, intervention, as well as providing the 
opportunity for students to demonstrate and review progress. Assessment 
is ambitious at St. David’s High School because it embodies, through 
objective criteria, a pathway of progress, development and excellence for 
every child in our school. Assessment is consistent at St. David’s because 
accurate judgements are formed according to common principles. 
Assessment is meaningful and understandable at St. David’s High School 
because : 
 

• it supports pupils in developing their learning 
• it supports parents in understanding their children’s learning 
• it supports teachers in planning precise teaching and learning 
• it supports school leaders and governors to plan and allocate 

resources 
 
We aim for high quality teaching and learning, and at the heart of this is 
effective assessment, underpinned by our growth mindset that all pupils 
can succeed. 
 
This Assessment Policy sets out the key principles behind our school 
assessment system. It is intended to provide all stakeholders with a clear 
and succinct overview of why, how and what we assess as a school.  
 
The aims of our assessments are to: 
 

• Identify what children know and what they need to learn next 
• Inform planning (school/class/cohort/group/individual), target 

setting and information for parents and governors 
• Measure individual/group progress 
• Evaluate effectiveness of teaching methods and interventions 
• Motivate teachers and pupils 
• Comply with statutory requirements: align school with national 

standards and aim to exceed them. 
 
The key objectives of assessment at St. David’s High School are: 
 

• To use formative assessment to inform teaching and provide for the 
learning needs of all pupils 

• To give constructive feedback to pupils in a range of ways that 
enables them to have an active role in identifying their own learning 
needs and how to make progress 

• To use a systematic approach for informing parents of their child’s 
progress and giving advice in how to support learning at home 



• To systematically and effectively monitor and evaluate pupils’ 
progress on an individual and school basis and use results to plan for 
improvement. 

 
Types of Assessment at St. David’s  
 
There are three main types of assessment: formative; in-school summative 
and nationally standardised summative. 
 
Formative Assessment (Assessment for Learning – AfL) goes to the very 
heart of good quality teaching and learning.  
 
For children: to develop keen, ambitious children with a thirst for learning 
by identifying for them where they need to target their efforts to improve.  
 
For teachers: as reflective practitioners, AfL allows us to identify what a 
child knows and what they need to learn next. It supports us to provide 
appropriate support or extension. It supports our evaluation of what is 
working well in our teaching and what we might need to tweak.  
 
For parents: it provides us with rich, constructive information to report to 
parents providing them with a broad picture of children’s strengths and 
areas for improvement.  
 
Summative Assessment (Assessment of Learning -AoL) is still a significant 
contributor to our understanding of children’s learning. There are two 
types of summative assessment: 
 
In-school summative assessment: 
 
For children: an opportunity to understand how well they have understood 
and retained information on a particular topic.  
 
For teachers: an opportunity to evaluate pupil learning and the impact of 
their teaching of different concepts and skills. All of this information 
supports the planning of future teaching and learning. 
 
For parents: to summarise and support the rich information provided by 
formative assessment and feedback.  
 
For school leaders: to support and verify judgements made through 
formative assessment. To assist in monitoring the progress and attainment 
of individuals, classes, year groups and other identified groups within the 
school. To use this analysis to redeploy resources as required to close  
attainment and progress gaps.  
 
 



Nationally standardised summative assessment: 
 
For children: comparisons to performance of pupils nationally. 
 
For teachers: comparisons to performance nationally and clarity on 
nationally expected standards.  
 
For parents: comparisons as to how the school and their child is performing 
nationally. For the government: to hold us to account.  
 
For Estyn: to provide information on school’s performance and 
effectiveness.  

Subject teachers must ensure the following: - 

 
1. A distinction is made to the pupils between learning outcomes and 

learning objectives. All objectives should be SMART – Specific, 
Measurable, Achievable, Relevant and Time-bound. 

2. Learning objectives and outcomes are defined in lesson plans and are 
shared with pupils at the start of each lesson. 

3. A summary of the content of the previous lesson(s) and how it links to 
future lessons is also provided. 

4. Objectives and outcomes are available for reference for pupils throughout 
the lesson. Placing them on the white board is the easiest way. 

5. Pupils are assessed against the success criteria/learning objectives initially 
set. 

6. Learning objectives are re-visited for teacher and pupils to review at the 
end of the lesson progress during the lesson and in the plenary. 

7. Achievement of objectives and outcomes is praised, and 
encouragement is provided throughout. 

 
Questioning and Dialogue 
Whole class and group dialogue should be an integral feature of lessons. 
teachers should: - 
 

1.  Routinely trigger more complex dialogue and ask more open-ended 
questions other types of questions that are also effective in providing 
assessment opportunities are: 

• how can we be sure that...? 
• what is the same and what is different about...? 
• is it ever/always true/false that...? 
• how do you...? 
• how would you explain...? 
• what does that tell us about...? 



• what is wrong with...? 
• why is...true? 

 
2. Allow pupils sufficient time to think and respond (most teachers only 

allow 1 second). 
 

3. Encourage pupils to listen carefully to each other, and contribute 
Constructively. 

 
4. Try to involve all pupils, e.g. by encouraging paired and group discussion; 

use of selecting students at random to answer questions. Identify the 
key questions in relation to the learning intentions for the lesson. 
 

Decide on the level, order and timing of questions. 
 
Extend the questioning - thinking of subsidiary questions to ask and analyse the 
pupils’ answers. 

Assessment is effective when pupils: 

• show changes in their attitudes to learning and in their 
motivation, self-esteem, independence, initiative and 
confidence 

• show changes in their responses to questions, in contributions to plenary 
sessions, and in explanations and descriptions 

• improve their attainment 
• ask relevant questions 
• are actively involved in formative assessment processes, e.g. setting 

targets, peer or self-assessment, recognising progress in their written 
work, skills, knowledge and understanding 

 

To effectively use assessment for learning, teachers need to: know their pupils 
well, know why pupils make mistakes and be able to make judgements about 
next steps or interventions. 

 
 
 
 
 
 
 
 
 
 
 
 
 



Assessment – Key Characteristics 
 

Key Characteristics of assessment  Teaching Strategies 
Sharing learning objectives with 
pupils 

• Share learning objectives at the beginning of the lesson 
and, where appropriate, during the lesson 

• Use these objectives as the basis for questioning and 
feedback during plenaries 

• Evaluate this feedback in relation to achievement of the 
learning objectives 

Helping pupils to know and 
recognise the standards they are 
aiming for 

• Show pupils’ work that has met criteria, with explanations 
of why 

• Give pupils clear success criteria then relate them to the 
learning objectives 

• Model what it should look like, e.g. exemplify good writing 
on the board 

• Ensure that there are clear, shared expectations about the 
presentation of work 

• Provide displays of pupils’ work, which shows work in 
progress as well as finished product 

Involving pupils in peer and self-
assessment 

• Give pupils clear opportunities to talk about what they 
have learned and what they have found difficult, using the 
learning objectives as focus 

• Encourage pupils to work / discuss together, focusing 
upon how to improve 

• Ask pupils to explain the steps in their thinking: “How did 
you get that answer?” 

• Give time for pupils to reflect on their learning 
• Identify with pupils the next steps in learning 

Providing feedback which leads to 
pupils recognising their next steps 
and how to take them 

• Value oral as well as written feedback 
• Ensure feedback is constructive as well as positive, 

identifying what the pupil has done well, what needs to be 
done to improve, and how to do it 

• Identify the next steps for individuals and groups as 
appropriate 

Promoting confidence that every 
pupil can improve 

• Identify small steps to enable pupils to see their progress, 
thus building confidence and self-esteem 

• Encourage pupils to explain their thinking and reasoning 
within a secure classroom ethos 

Involving both teacher and pupil 
in reviewing and reflecting on 
assessment information 

• Reflect with pupils on their work – e.g. Through a story 
board of steps taken during an investigation 

• Choose appropriate tasks to provide quality assessment 
information (emphasis on process, not just the correct 
answer) 

• Provide time for pupils to reflect upon what they have 
learned and understood and to identify where they still 
have difficulties 

 
 
 
 
 



Whole School Assessment Overview 2024 - 2025 
 
 

Year Annual 
Reports Open 

Annual  
Reports Closed 

KS4 
Monitoring/ 
KS3 End of 
Term Report, 
Week Beginning 

LNF Progress 
Feedback & 
End of Yr 9 
Levels, 
Week 
Beginning 

Parents’ 
Evening 

7 June 3rd June 14th Term 1 (20/11/23)  
Term 2 (04/03/24) 

June 24th July 8th  

8 January 8th January 19th Term 1 (4/12/23)  
Term 3 (1/07/24) 

June 24th February 26th 

9 April 8th April 19th January 22nd June 24th February 5th 

10 February 19th March 1st November 27th  April 15th 

11 November 6th November 
17th 

March 11th  December 11th  

 
 
Assessment Dates 
 
 

Assessment 1 Year 7 September 11th - September 29th 

Assessment 1 Years 8 - 11 October 2nd - November 10th 

Assessment 2 Years 7 - 11 January 8th - February 9th 

Assessment 3 Year 11 February 26th - March 15th 

Assessment 3 Years 7 - 10 June 3rd - July 5th 

 
 
There are three whole school assessment windows for each year group. The 
assessments are used to inform current LTA (Likely to Achieve) attainment at KS3 
(Beginning, Securing, Advancing and Excelling) and current LTA grades at KS4. KS4 
assessments are based on past WJEC examination questions. Assessments are 
printed on green paper so that they can easily be identified in pupils’ books. The 
level/ grade achieved in each assessment are recorded on the back inside cover of 
each pupil’s exercise books. 
 
To work out a pupil’s current LTA grades/ attainment, colleagues utilise the 
assessment outcome, classwork, homework and attitude to learning to inform the 
LTA grade awarded for that moment in time. As statutory CfW reporting 
requirements dictate, the LTA and targets are reported to parents at KS3 at the end 
of each term. In KS4 the reporting is executed through monitoring reports and an 
annual report. 



The formulated LTA grades/ levels are regularly used by colleagues to track progress, 
set targets, identify underachievement and to target those pupils that require 
intervention. 
 
Example of Year 11 Intervention using LTA Grades  
 
Letter 1 
 

 
 
 
 
 
 
 
 
 
 
 
 



Timetabled Intervention 
 

 
Another example of whole school targeted intervention is with one of St. David’s 
Seven key development priorities, closing the gap in outcomes between FSM and 
non-FSM pupils. LTA grades are used by all staff for all year groups to underpin the 
FSM Mentoring Strategy.  
 

 
 
 
In addition to the assessments discussed, St. David’s carry out CATs tests in Year 7 
and 9 and reading tests that provide further information on pupil’s strengths and 
areas that need development.  
 



All LTA Grades/ Levels / Targets/ Progress and CATs is embedded into SMID which is 
used by all staff to gauge progress, highlight underachievement facilitating 
intervention. 
 
 
 


